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ABSTRACT:

This study aims to explore the learner’s perception of the benefit of drama on speaking
skill. The mixed-methods sequential explanatory was conducted with 30 randomly selected
students to carry out this study and the study’s data was collected via quesutonnaires and
semi-structured interviews. The study’s qualitative data analysis shows positive impacts of
drama on students’ speaking skills and these benefits are strengthened by favorable

feedbacks from participants.
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1. Introduction

Certain researchers have given credence 1o the
importance of oral English language for certain
reasons (Ur, 199]: Maxom, 2009: Goh, 2007; Goh
& Burns, 2012). Ur (1991) regarded 1t as the
‘speaker’ or (ransmitter of the language,
specifically when a person not only knows a
language, but also other types of knowing. Whilst,
Maxom (2009) believed true speaking proficiency
might not be achieved without actually learning to
speak it. In the notion of Goh (2007), spoken
English played an important role in language
development and acquisition. Additionally, it is
the top priority of learners as they highly value
their feehing of how improved their ability to
produce oral English is (Goh & Burns, 2012). For
these reasons, the teaching of speaking skills is
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nevitable in current second language learning
conlexls.

Keeping up with this trend, second spoken-
language classes at FPT University in Hanoi,
Vietnam have been really absorbing with multiple
communicative activities. However, there has
been a shortage of the explicit teaching of oral
skills but a focus on learners’ active participation.
As a consequence, there has remained the
abscnce  of confidence, and
enthusiasm. Besides. those oral tasks have not
elicited responses from reserved and afraid-of-
speaking particjpants. To fill the void, dramatic
activities have been wtilized in order o “expose”
them to the language, arousing their increasing
interest in spoken English.

mativation,
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Much research has been conducted on the
benefits of drama on speaking skills development.
Apart from the improvement of oral fluency and
accuracy (Galante & Thomson, 2017), drama was
thought to provide a motivaling and relaxing
learning environment full of joy. laughter, and
entertainment for learners (Gill, 2013; Gill, 2016).
Additionally, affective factors such as the dread of
public speaking, fear of making pronunciation
mistakes, and language anxiely were believed to
beuer (Atas, 2015). However, there seems (o be
not much research on benefits of drama on other
aspects of speaking skills namely learning context
and different types of learners which will be
presented in this study. The purpose of the present
study is to fill the gap by exploring the
effectiveness of drama on two aspects of speaking
skills: learning context and different types of
learners.

2. Setting and Participants

The setting of the research arises wn FPT
University, Hanoi, where English is of great
importance and regarded as the prerequisite for
switching to major subjects. The sample for the
current study includes 30 freshmen majoring in
Software Engineering, selected from actors and
actresses in two play groups. At the time of the
research, they were studying Preparation English
course, upper-intermediate level.

Annually, during the Preparanon Course
Phase, a drama contest regarding one specific
theme is organized to offer encouragement of
spoken English (o students, and the topic
presented in this study 1s Heroes. In phrase |1, a
specific hero is assigned to each class; then,
participants created their own script and appointed
roles. In the second phase, with the help of
instructors  in script  correction,
commenced rehearsing the drama before the final
performance on the stage.

learners

3. Research Methodology

The author has selected an explanatory
sequential mixed-methods design to explore
sludent's perceptions of the benefits of drama on

their speaking skills. Initially, a questionnaire was
distributed 1o participants 10 collect their
evaluation on the effects of drama on leaming
environment and types of learners in spoken
development. Each component was sub-divided
into minor items scored on a five-point Likert
scale with responses ranging from one (Strongly
Disagree) to five (Stroogly Agree). After the
survey questions, a semi-structured interview was
conducted to allow participants to best their voice.

4. Data collection

Right after the drama contest, 30 students from
2 classes were chosen randomly to do the survey.
After screening the data for Descriptive Statistics,
the researcher selected 8 extreme cases whose
responses were mainly about “Strongly Disagree ™
or “Strongly Agree” or “Neutral Opinion” to
interview. The franscription of interview
responses was made and then translated into
English.

5. Results from questionnaire

Overall, questionnaire results showed positive
benefits of drama on both learning environment
and types of learners.

Tn terms of learning environment, as presented
in Table 1, the most striking result to emerge from
the data is that over 80% of respondents agreed
drama had offered them great advantages, of
which nearly all the questions got mgh mean
scores, > 4. Twenty-five out of 30 reporters
admitted drama contest provided a natural and
real environment for them to drill their oral
English. The lowest mean score (3.7) went to the
question about spoken spontaneity.

With respect to different types of learners, as
can be seen tn Table 2, the average score for all
questions in this component of the questionnaire
was 3.9 out of 5. Interestingly, the rehearsal with
classmates motivated participants in spoken-
language confidence with the highest average
score of 4.1, whereas it seemed they received no
feedback on speaking skills other
classmates.

from
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Table 1: Mean score of learning environment

Mex | Standard Deviation

Questions Min | Mean
1. D@ma contest is a natural / real environment to practice 3 43 5 07
English speaking ﬂ
2 Drama contest brings a good opporiunity to speak English. 3 4.2 5 0.7
3. Drama contest s a natural environment to learn English 3 a1 5 07
speaking from your classmates. . .
4. Drama contest helps you speak English spontaneously without 2 37 5 08
help of teachers. ! :
5. Drama contest keeps you active in learning speaking English. 2 4 5 08
6. Drama contest makes leaming English speaking more 2 4 5 09
meaningful, .
Table 2: Mean score of different types of learners
Questions Min | Mean | Max | Standard Deviation
7. Playmates encourage you to be active and cooperative in 4 18 5 1
learning English speaking.
‘ 8. Playmates provide you feedback about your English speaking. 2 36 5 1
l'a. Rehearsing playlets with your classmales makes you feel more 3 4 5 1
l confident in speaking English.
10. Rehearsing playlets with your classmates motivates you to 3 41 5 07
speak English. . '
11 Rehearsing playlets with your classmales makes you enjoy 5 18 5 09
speaking English more. ) ) N

Results from interview

To start with, all interviewees had positive
perceptions of learning environment through the
drama contest. They reached an agreement that
the contest provided them opportunities to
become closer to one another. Take one example:
“I am really into the contest as 1 commenced
talking more o my That
teambuilding, and we all stand by one another.”
(excerpt |). More than that, the environment was
fun, full of joy. and comfortable, for example: It
brought more fun, more memory with friends,”
(excerpt 2). Even, one confirmed they were not
tied in the course book; something real was
happening and this made them excited.

classmates. is
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In addinon, the drama contest had brought
them an advantage to learn from friends and
classmates. “The ways of speaking, word use.
word  stress, intonation, and  emotional
expression” are some of their beliefs. This
happened during their rehearsal and discussion of
the script. More importantly, better studenis
actively assisted others in their line completion
and memorization: [ actively gave my
classmates feedback on their pronunciation,
helped them speak right and pronounce certain
difficult words clearly such as proper names or
long words and so on.” (excerpt 3). However,
there also remained disagreement: “I did not
really learn from my classmates. Only those who
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were confident in speaking got up and spoke out.
We did not put any pressure on anyone. We
helped those who had not memorized the lines.”
(excerpt 4)

Last but not least, in terms of motivation, there
were several distinctive notions. Some admitted
the event was an environment 10 motivate
participants lo acquire a little bit of a meaningful
spoken language. Take some examples: “It made
me a little more confident in oral English.”
(excerpt 5) or “I know other students from
different play groups who speak English really
well, even perfectly. Their accent s genuinely
like nmative speakers, and [ was really excited
about showing off myself with them and ry to
speak like them.” (excerpt 6). Following the idea
by excerpt 6, another student added “I was much
moativated as I was in the role of a narrator. Thus, I
had to practice speaking at home over and over,
especially pronouncing words properly.” (excerpt
7). Meanwhile, the others believed one play was
not enough to talk about motivation, or it did not
help them much in spoken speech.

6. Connecting the quantitative and qualita-
tive results

Quaniitatively, the resulis showed learners’
positive perceptions of drama benefits on their
speaking skills.

Qualitatively, the results bolstered what was
found 10 the survey: however, there were some
distinctive notions of motivation and confidence
that drama provided the learners.

7. Discussion

This section examines the benefits of drama on
students’ speaking skills, based on quantitative
and qualitative analysis.

Firstly, the drama contest has provided a
stimulating learning environment for learners.
which fits well with previous findings by Gill
(2013; 2016). Obseryably, they had to discuss
greatly about language uses including grammar
structures, word choice, sentence Struclures 1o
have a striking script during their rehearsals; in
addition, they regularly gave one another
feedback on pronunciation. intonation, word

stress, and emotional expression of characters
with the aim to have a performance audible to
audiences. Besides, an interesting topic outside
the course book has attracted their interests,
causing them to feel free to speak out confidently,
which is consistent with a study by Atas (2014).
These reasons showed drama better stdents’
learning spoken English in different facets.

Secondly, the drama contest improved
consolidation among members in class. They had
1o talk more to and increasingly discuss with one
another to have a complete scripl, assign the best
roles. and get an audible performance. Their
closeness was also expressed in their
determination and persistence to win over other
classes, gaining the highest prize.

One proverb saying that better learning from
your friends than your teachers is absolutely true in
(his situation, where participants took the advantage
to learn abundant things from others. Rehearsals
have enabled them to obtain better articulation,
assign right word and sentence stress, and express
emotions of characters. Crucially, they were also
motivated o speak louder, more confidently, and
more meaningfully in an auempt to compete with
other classes to win the highest prize.

8. Conclusion

Drama has made a greal contribution to
language development, especially oral speech, one
of the two significant productive skills. The present
study aims to explore the students' perceptions of
the benefits of drama on their spoken English. With
this aim, the research has put an emphasis on two
aspects of speaking skulls namely learning context
and different types of learners. The main findings
suggest several striking outcomes. Firstly, a
stimulating learning environment through the
drama contest has exposed leamners to real practice
with the results of better pronunciation, intonation,
word and sentence stress, increasingly confidence
(without fear of public speaking). Secondly,
closeness among classmate, which has not been
able to gain beforehand, has bettered. Last but not
least, it seems that leaming or competing with other
classmates and classes has urged learners to (ry
harderm
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TRONG PHAT TRIEN KY NANG NOI CUA SINH VIEN

® ThS, DANG THI THANH VAN
Trudng Bai hoc FPT

TOMTAT:

Muc dich cha b2i bdo 12 nghién ciru nhin thic cda ngudi hoc vé Igi ich cia kich A8i véi ky
néing néi. Phuang phip nghién citu hén hgp dugce ti€n hanh trén 30 sinh vién dugc chon ngiu
nhién. DT liéu thu thip thdng qua bing cduv hd; va phdng vin. K&t qua dinh lugng cho thiy,
nhting Igi ich tich cyc clia kich I€n ky nang néi cda ngudi hoc va nhitng 10i fch d6 dudc ciing
8 thém thong qua k&t qué phan tich tir phdng van.

Tit khéa: Thi kich, k§ ning n6i. ngudi hoc, phéng v,
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