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ABSTRACT: 
Research about code switching (CS) is very important in the domain of linguistics and 

language education, especially in the 4.0 digital era. This article enumerates the outcome of 
many researchers on how learners switch code from the target language to their mother tongue 
during group work, so that we can suggest policies about teachers' adequate attitude towards 
their learners' using first language (LI) in the classroom in this age. 
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1. Introduction 
Research about code switching (CS) is very 

important in the domain of linguistics and language 
education. Code switching ability plays an essential 
role for a person to carry out his/her learning 
process within the bihngual, multilingual and 
multicultural community. While with some 
theorists, CS has been believed to be a result of 
poor proficiency with one language (Skiba, 1997), 
Duran (1994) aifirms that it can be a 
communicahve strategy, 'code-switching seems to 
serve important communicative and cognitive 
functions'. In fact, if a speaker applies CS flexibly, 
he/she can communicate effectively. On the other 
hand, if he/she abuses code switching, he/she may 
not acquire the communicative purpose. 

As educators, we should be conscious of the 
need to thoroughly explain and understand this 
bilingual phenomenon, in order to deal with it in our 

instructional context. This article enumerates the 
outcome of many researchers on how learners 
switch code from the target language to their 
mother tongue during group work, so that we can 
suggest teachers' adequate attitude towards their 
learners' using first language (LI) in the classroom. 

2. Studies on code switching in group work 
and why speakers code switch 

Many researchers have studied on the 
effectiveness and limitation of group work in 
English classes (Long & Porter, 1985, Chen & Hird, 
2006, Le, 2009 among others). They agree that 
group work creates chances to use the target 
language, enhance learners' courage and dynamic 
activities. However, Le (2009) finds that her 1st and 
2nd year English major smdents overuse their 
mother tongue with awareness when working in 
groups and they rely on Vietname,se to keep their 
discussion going on. In my opinion, in an EFL 
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classroom where the learners share the same LI, it 
IS impossible to eliminate using their mother tongue 
or code switching. Instead, we should find out 
effective solutions to limit using LI. Jacobson 
(1976) argues that there are negative atdtudes 
towards the phenomenon of CS as this issue may 
cause the feeling of 'inferiority and alienation' for 
speakers due to the state of not being as good as 
other people, and making hsteners less friendly or 
sympathetic towards the speakers. 

On the other hand, several researchers have 
found the benefits of maintaining LI in developing 
social, cognitive and metalinguistic abilities 
(Zelasko, 1998, Portes, 2002). Tarone and Swain 
(1995) suppose that students have the tendency to 
use LI in classrooms more often in higher grade 
levels, when they encounter many new words and 
more difficult academic tasks. In some aspect, we 
should sympathize with these learners, who feel 
easier when they speak their native language to 
achieve their communicative purpose and 
comprehend the knowledge they need. C. William 
Schweers (1999) convinces us that LI has an 
important and 'facilitating' role in SL and FL 
classrooms. His research on how frequently and for 
what purposes the teachers use Spanish in their 
classes persuades that L2 can be learned through 
being aware of the similarities and differences 
between LI and L2. He also believes that using LI 
leads to positive attitudes toward the EFL process 
since they can express their own culture. 

3. Studies on why speakers code switch 
Holmes (1992) observes and transcribes the 

dialogue using CS from English to Maori among 
three speakers to clarify the function of CS, that is 
to build indmate interpersonal relationship among 
speakers in a bilingual community. He says that CS 
is a tool to create linguistic solidarity for them, 
especially among the speakers sharing die same 
ethno-eultural identity. Gysels (as cited in Duran, 
1994) reveals two purposes when speakers switch 
codes: for filling a linguistic/conceptual gap, or for 
other multiple communicative purposes. Duran 
(1994) supposes that one of the reasons for us to use 
interlanguage and code switching is not to debate, 
erase, or cause cognifive confusion to each 
language. This idea may be surprising, but he has 
his strong argument for one language may help the 
other, or both languages together may create new 

idea, image, thought, etc. As a result, this seems to 
have a function of faciHtating and supporting 
thinking and communication. 

In his study, Eldridge (1996) concludes the four 
functions of CS. 'Equivalence' is first function, 
giving the learners the chance to continue 
expressing their ideas by using the native 
equivalent of a certain lexical item when they do 
not have the competence for explaining that item in 
the target language. The second function is 'floor-
holding', helping the learners to avoid gaps in 
communication when they cannot remember the 
suitable target language at the moment of speaking. 
However, Eldridge finds that the overuse of LI in 
this way may have its drawback, for the 
dependence on LI may result in the leamers' loss 
of fluency. The next is 'reiteradon', which uses LI 
to reinforce, emphasize, or clarify the message that 
has already been transmitted in the target 
language. With this function, the message is 
transferred exactly or the learners can indicate that 
they have understood the content. The last function 
is called 'conflict control', switching codes to 
transfer or vary the utterance meaning for the sake 
of the speakers' needs, intention or purposes. CS, 
therefore, may help avoid misunderstanding in 
communication. 

Besides, David Atkinson (as cited in C. William 
Schweers, 1999) shows us the cases when speakers 
switch code such as eliciting language, checking 
comprehension and cooperating in groups, etc. He 
reasons that leamers can sometimes compare and 
correct their answers, or explain a part of the lesson 
to their peers better than teachers by CS to their Li. 
Ncoko, Osman, & Cockcroft (2000) show the strong 
influence of the communication setting on the 
frequency of learners' code switching. They find 
that leamers switch codes to estabhsh their 
solidarity and identity in the community. They give 
examples to conclude that a speaker can switch 
codes to quote directly what another person says m 
a language different from the language he/she is 
using. They also explore that a person switches 
codes to identify the proper language with his/her 
hsteners and to be sure that the listeners understand 
what he/she is talking. Heredia & Altarriba (2001) 
show the evidence that learners code switch when 
they know that the people they are talking to 
understand what they are saying. This implies that 
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the language they are using at that time is 
meaningful in a specified situation. They also find 
that leamers switch codes frequently when they 
learn new words, when they do not know a word in 
the target language or cannot remember the word 
they have already learnt before. 

Having some similar observation on the 
learners' use of LI during their group work, 
Bassano (2003) recognizes that when working 
independently in groups, ESL (also EFL) learners 
sharing the same LI tend to use that language 
among themselves. They also have the same 
tendency when they are asked to perform a task 
that is beyond their ability such as using too 
complex English language, too difficult process or 
topic, and when they are afraid of making mistakes. 

We can draw a sound conclusion from the 
studies that teachers should observe to find out the 
reason why their learners switch codes or use 
mother tongue. When code switching is used, it 
may cause negative attitudes or bad impressions for 
participants in the conversation. However, the 
feeling does not seem to exert any refraining force 
on the code switching practice as long as it is 
performed in an informal, relaxed atmosphere and 
especially among members of a group. It has been 
presented that the use of code switching is 
dispensable to every utterance in the speech 
contexts It is considered in any conversation as a 

strategy to negotiate identities. It also signals the 
speakers' intention in the social relationship with 
other people in conversations. 

4. Conclusion 
In fact, code switching is a universal 

phenomenon, yet its functions vary among 
communities. It can be both facilitating and 
obstructing factor to the process of leaming Enghsh. 
In classroom situations, code switching may assist 
weak EFL leamers but its ovemse may take away 
the learners' necessary target language input. 
Additionally, whatever purposes code switching 
serves and whether it is used consciously or not, the 
'new' language created in these situations keeps 
hnguisric consistence and validity to those 
communicating with it. 

In summary, it is useful for educators to 
recognize the aspects of code switching that can 
help develop positive relationships and efficient 
communication among the learners. As a result, 
they are able to adjust their EFL leamers choosing 
suitable language and improve their target 
language, since the leamers may deal with 
discouragement in learning Enghsh or danger of 
wasting time without mastering English due to 
using code switching so much in their study years. 
Consequendy, they have appropriate attitude 
towards code switching as well as give suggestions 
to their leamers for effechve code switching • 
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CHUYEN DOI MA: 

TIM HIEU SU ANH H U S N G CUA NGON NGlf ME DE 

DOT VCfl NGlJCrt HOC NGOAI NGtf 

TRONG KY NGUYEN SO 4.0 

• N G U Y I N TRUONG QUYNH NHUE 

Khoa Ngogi ngQ, TrUdng Dgi hpc Da Lgt 

T 6 M TAT: 

Nghien ci?u ve chuyen doi ma (CS) ra't quan trong trong Iinh vdc ngdn ngiJ hoc va giao due 

ngdn ngff, dac biet trong ky nguyen so' 4.0. Bai vie't nay liet ke kd't qua cua cac nha nghien 

cii'u v^ each ngu'di hoc chuyen ma ttf ngdn ngff dfch sang tieng me de khi hp lam vi$c nhdm, 

tff do CO the gdi y cac chinh sach ve thai do phii hdp cua ngu'di day dd'i vdi ngi/di hgc siJdung 

tieng me de (LI) trong ldp hpc ngdn ngff trong thdi dai nay. 

Ttf khda: Chuyen ddi ma, giao due ngon ngff, ngdn ngff hoc. 
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